A guide to terms as used by

Nottinghamshire County Council ACLS 

Aims 
· Aims are broad, general statements on what the course and/or lesson is about

· Their main purpose is descriptive and explanatory 

· Aims makes clear what the point is of the course / lesson

· Example from a Creative Writing PCDL Course: The aim of this course is to improve writing technique and develop creativity 

· Example: The aim of this lesson is to study what makes good dialogue writing, why it is important to a story and how it can give energy to a story 

· Aims are set by the tutor 

· They are not assessed

Outcomes 

· Outcomes are based on the theory that learning results in a change in someone in some way.  It is usually an increase in performance - in skills, knowledge, aptitude or attitude 

· This change can be proved by what the learner can do, an activity that they can perform as a result of the learning, which can be seen or heard – therefore assessed - by the tutor 

· Outcomes are set by the tutor, though tutors often involve the learner in setting outcomes since they are designed to advance the learner
· Like aims, outcomes are generally set for the whole course, but it is crucial to set them for each lesson 

· Assessment is one of the main reasons for setting outcomes 

· Research shows that learners learn better and are motivated when they have a specific purpose or destination for their learning

· Outcomes give learners that destination, an end product, and to test out whether what we have taught learners and expected them to learn, is actually what has happened 

· Since learning is invisible, and we cannot actually see someone learning, outcomes are measured by what the tutor can see or hear the learner do. For example, learners will understand the rules of writing good dialogue is not an outcome - we cannot see our learners understanding something as we cannot see inside their heads. We see what they do as a result of that understanding. For example: 
Learners will write a story, applying the rules of good dialogue writing. That is a valid lesson outcome.  A course outcome may be: Learners will produce a portfolio of creative writing demonstrating imagination, experimentation and improved writing technique
· Outcomes can be used for individuals and groups as is appropriate to the course and to the learners
Goals  
· Goals are completed by learners

· The purpose of goals is for the learner to think about what they want to get out of the course – the reasons they have come
· They can be about the subject or purely personal aspects, for example the learner may state as their goals: ‘to be more imaginative, to make friends and to write for children’
· In the example above, the course already includes plenty of opportunity for the first two goals, so having read this, the tutor may wish to incorporate children’s fiction in the lesson on genre writing, or set the particular learner tasks to take home if they wish
· The tutor can tailor the basics of the course around additional content that come from goals, as appropriate 
Outcomes and learner goals can be staged, that is, split into achievable chunks to aid motivation and give the learner a sense of achievement. For example, a complete beginner in the creative writing class cited one of their personal goals as to write a short story good enough to be published. This may not be achieved in a six week / two hours course, but improving their written dialogue, an area they struggle with, is one step nearer that goal. Time and duration allocations also help motivation.  Another total beginner in the class has stated one of her overall goals is to write a novel for my granddaughter. Since this is an (admirably) ambitious goal, it can be staged - by half term the learner will have read the book Writing Children’s Fiction and planned the plot of the novel. (This could add to the learner’s course learning outcomes and can count toward her success / achievement targets for the end of the course if you feel it appropriate).  However, a learner goal such as to make new friends is not a learning outcome. As much as we can help them to interact with the rest of the people in our class, this would not count toward a learning outcome and therefore not count toward the achievement and success targets.  Outcomes tend to be the same for all class members. Personal goals can be as different as the learners themselves. 
Initial Assessment 

· At any one time, on one course, with one tutor, the learner is only in one stage of their learning. What they did before and what they will do afterwards are equally as important -  the tutor should be aware of these 

· The purpose of Initial Assessment is for the tutor to find out about each learner so they can gear their teaching and content accordingly. If a tutor knows where the learner is coming from, they know where they can get to, as does the learner him or herself
· Initial assessment therefore includes the information the tutor needs to judge ‘where the learner is coming from’ and to get to know them in a learning sense

· Information gleaned at initial assessment typically includes such things as: 

· Learner’s current level in the subject 

· Previous experience of the subject

· Previous general education and any qualifications

· Key skill levels, in numeracy, literacy and IT

· Favoured ways of learning – visual/auditory/kinaesthetic (though good practice advice recommends that all styles are catered for to help learners be good all-rounders)

· Personal goals and topics they would like to see included on the course (if appropriate)

· Staging /steps towards any overall, long term or ambitious goals (see above in Goals)

· Information for Initial Assessment can be achieved in a variety of ways – discussion, assignments, interviews and questionnaires, tasks or diagnostic activities

Reflection 

· ‘We do not learn from experience, we learn from reflecting on that experience’   John Dewey, educational theorist

· The purpose of reflection is for the learner to dwell on what they have learned 
· Research has shown that this helps the learning sink in and become ‘deep learning’, the type of lasting learning that students can apply to other situations

· Reflection helps retention and memory  
· Some learners and tutors have struggled with the concept of reflection, being unsure how to reflect or what to include in reflection. Prompting questions can help 

· The tutor’s reflection is concentrated on the learner’s progress, offering them feedback on how they are doing, advice for how to improve and comments for motivation 

Individual Learning Plans (ILPs)

· All the above records are collected in an Individual Learning Plan (ILP).  It brings all the above together in a bespoke ‘progress and achievement’ report for the learner
· ILPs can include confidential information on the learner - something only they wish to share with the tutor 
· The ILP is for the learner and the point of it is to help the learner. It is not for OFSTED, though inspectors may be happy to see ILPs if the learner wants them to. ILPs are not audited. Learners keep the ILP at the end of the course, and they can be used as ‘references’ for further learning, with the learner’s consent 
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