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The OFSTED Report of May 2009 said ACLS showed little evidence of recording learner progress and achievement. The main medium for recording learner progress and achievement is the Individual Learning Plan (ILP). OFSTED found the ILPs lacking in most subject areas
IN ACLS, we want ILPs to :

· Give learners and tutors a reassuring framework to work within 

· Foster pride, success, motivation, confidence, equality and self knowledge amongst learners and tutors 
· Support learners in whatever it is they have come to do on ACLS courses
· Use recent developments in teaching and learning theory, such as reflection, to increase the quality of our service to learners

· Give learners a great public service

· Support tutors in this endeavour

It is the process and the principles that we want to emphasise; the ILP document provides a common structure to the process. 
We ask tutors to : 

· Get to know each learner well enough to find out what makes them tick and what they need from you on your course  (Within the boundaries of time and practicality)
· Shape course content and /or emphasis to the learner’s level, wishes, interests, background and experience

· Help each learner to succeed to the max in a mixed ability / differing experiences class, which is what most of our groups are

· Create a ‘starting point’ so tutors can track how far the learner has come by the end of the course 

· Keep knowing where our learners are at, through ongoing ‘written dialogue’  

· Use SMART targets to help learners be realistic about how much they can do on your watch, therefore pitching their effort into succeeding rather than chasing elusive goals 

· Use regular reflection and feedback to enhance your teaching and as teaching and learning methods in their own right. Emphasise improvement 

· Reject underachievement – equip learners, steer them, motivate them and give confidence to each person so they can go on to what they want to do next, through reviews and progression advice 

On a practical level, ACLS has to:

· Circulate and work to common quality standards, defined to a point by tutors themselves, with other ACLS staff
· Co-ordinate quality standards between hundreds of tutors, learners and organisations

· Have a common language so we all understand what each other means in a world of often confusing and disparate terminology 
· Ask tutors and providers for the path of least resistance for monitoring and moderation course files, through standardised forms, from which we can efficiently recognise, collate and glean information 

The current situation – feedback from tutors
ILPs – BANE OR BOON?
Banes in order of importance to tutors
1. Time 
· The most significant problem, cited by many tutors in all curriculum areas
· Workload in completing ILPs is high, especially in large classes (though it is acknowledged that ILPs can save work if replacing face to face tutorials with learners)  

· They take significant amounts of time from the lesson and from the tutor’s hours

· They are not always effective on short courses where time is tight to start with. Too high a percentage is taken up with completing them
2.Suitability and Ownership of ILPs
· The second most identified ‘bane’ of ILPs



· They are supposed to be for the learner yet they are seen as learner unfriendly. Are they really for the learner or for the Service? Or OFSTED? There are doubts about the real ownership of ILPs, especially for ALDD  learners 

· The ILP has an identity crisis. Is it a bureaucratic, service document, an organisational form, or a dynamic working learner- diary?  The consensus seems to be it is the former 

· Tutors can feel disempowered and straightjacketed by ILPs which stifles creativity and therefore precludes the chance to be creative, develop them, make them more learner friendly and generate examples of good practice and good ideas
· Many learners find them boring and imposed, and do not see the point of them. Some resent having to complete them

· There is a particular tension between ILPs and practical or activity-based classes where learners have not come to write or fill in weekly forms

· There are big issues completing ILPs in classes where learners cannot read or write such as ALDD, ESOL and pre-entry basic skills

3.  Learning issues 
· Many tutors and learners struggle for exactly what to put in reflection and self evaluation, which often require advanced skills and self knowledge 
· Many learners have never had the chance to manage their own learning or take responsibility for their learning. They do not know how to take an active part in this process 

· Most new learners do not know how they like to learn (V, A or K). Some tutors believe this is a redundant question since we want to teach in all three - V,A and K - to help our learners be good all-rounders
· Reflection a complex concept. Improvement, progression, achievement and other ‘soft’ outcomes can seem abstract, elusive and hard to get to grips with 
· Using ILPs effectively will involve tutors gaining more skills in analysis, reflection, in giving feedback, target setting and self evaluation. This also needs to be passed onto learners for ILPs to be successful
· It can take a while to really get to know our learners 

· It can take a while to notice what progress they have made and what improvements are emerging

· It can be hard to manage individual outcomes and goals in large classes or where learners have  a lot of goals to express 

· Taken literally, ILPs seem to demand machine-like regularity of progress and learning when learning can be delayed, unpredictable, spasmodic, irregular and organic. Human beings do not learn in tidy increments. Learning progression is more like a game of snakes and ladders than a straight line from the starting block to the finishing tape
· The tail can end up wagging the dog. We are in danger of teaching with the ILP as the main focus. Bureaucratic requirements dictate what we teach and how and how the lesson/assessment is designed
4. Practicality and design 
· Terminology can be confusing 

· There is always criticism of the layout and wording
· Efforts to improve ILPs have focussed on the minutiae and detail of words, phrases etc when the issues are bigger and wider
· Learners often don’t fill them in.  They get lost, sometimes because learners do bestow the same value to them that we do

· There is much reservation around just how useful the ILPs are for the learner at the end of their course. What do they use them for, if at all?

· One size does not fit all

Boons.  The good things about the ILP, in order of importance to tutors 
1. Communication:  

· Learners get a lot out of tutor feedback.  It’s good practice to give learners regular reactions and comments 

· They are a way to communicate something sensitive to the tutor that the students may not feel they can verbalise 

· They encourage a dialogue between tutor and learner 

· They can take the place of lengthy tutorials 

2. Equality 

· They remind us to get to know each learner - not just the more vocal ones 

· They give a chance for shy learners to have dialogue with the tutor 

· They facilitate equal attention for all learners

· With the emphasis on the individual, each learner gets a ‘personal service’

· They help us highlight learners with literacy problems if there is no other writing as part of the course

· (Some) course content and emphasis is generated by tutor and learner – a healthy combination  

· They prompt differentiation, requiring us to incorporate and acknowledge ALL learners’ style, levels and backgrounds and wishes. We cannot teach every learner exactly the same thing in exactly the same way, or some will thrive and some will get left behind 

· The ILP is a device for confidential communication if the learner wishes, about problems, sensitive issues, disabilities, learning difficulties, and so on

3. Planning, Assessing and Recording 
· They are good for recording progression 

· They can act as a diary record of course and what families have done together 

· The information can be transferred to other documents 

· They help with lesson planning 

· They help to record important details that tutors and learners need to use later

· ILPs prompt us to identify problems and support needs from the outset, avoiding issues further down the line 

· They encourage and offer a framework for a cycle of plan, act, reflect, review, and plan again - widely acknowledged as good practice 

· ILPs encourage reflection, deep learning, memory development and retention of information 

· They encourage learners to learn how to reflect, to know themselves 

· ILPs prompt us to link learning to previous experience through initial assessment 

· They prompt us to treat the learning as a continuum – what the learner has done before and what they will do after are equally important as what they will do on your course

· They help us focus – ‘have my learners achieved what they set out to achieve?’ They remind us to check what learners have learned, not just what we have taught them or assumed they have learned

· They remind us to put the emphasis on improving. We, and they, have to learn how to analyse processes for evidence of progression – that is knowing more, getting better, increasing in skills and knowledge - as well as ‘just learning’ 

· Provides (especially new) tutors with a guide 

· In staging targets and setting SMART targets, they help learners to self assess and realistic about what they can achieve. It sets them up to  succeed, not to fail 

ILPs assume certain changes or developments in teaching and learning: 
· The role of tutor has broadened to take in that of a coach, a support worker and an advisor as well as a teacher
· Teaching and learning are two different things. We cannot automatically assume learners have learned exactly what we have taught them, or that just because we have taught it they have learned it!

· Learning is a dynamic process in its own right, separate to teaching. We can help learners to take responsibility for their own learning and manage this 

· Self knowledge and learning how to learn are important life skills in modern society 

· Differentiation is essential for each individual, as far as is possible and practical 

· An increase in learning can be observed by or heard in what a learner can do or say, helping us check that what we are teaching is what they are learning 

· The tutor role should incorporate giving feedback and using reflection – both seen as crucial teaching and learning methods for the 21C  

· The emphasis is not just on teaching, not even on teaching and learning, but teaching, learning and improving / progressing / developing / achieving 
· The ‘plan, do, reflect, review, plan and do’ cycle is widely seen as good practice in many learning situations, roles and workplace environments 

Comments: 
· OFSTED criticised the use of ILPs in ACLS (2009)
· ILPs and their application could be improved
· Tutors almost never disagree with the principles of ILPs
· If ILPs are not used meaningfully in the classroom, they may as well not be used at all

· Tutors do not feel they have any flexibility to adapt the ILP or mediate between it and the learners, even where the standard form is inappropriate for their learners - and on occasions a deterrent 
· It is an absurdity to claim that the ILPs are learner documents if the learners feel no sense of ownership over them, if they are of little use to them, if they positively dislike them and if they do not see the point of them. This is arguably the issue of greatest concern, since our service is to learners
· We need to empower tutors and learners to feel a sense of ownership of ILPs and make them useful to learners

· We miss out on interesting opportunities and creative examples of good practice by not ‘allowing’ tutors to feel they can customise them for their learners

· Tutors would like to feel they can be creative and follow the spirit of ILPs, adapted for the best for their learners

· The ILP has introduced teaching and learning concepts which are unfamiliar to many learners. Tutors are best placed to know how to reconcile these and their learners 

· The ILP is widely seen as an entity in itself, rather than as a means to an end. In asking how to develop the ILP, the emphasis falls on such issues as layout, design, and wording, rather than the teaching and learning behind it 

· The ILP paper document needs to be seen as a medium, a recording device, a summary, an outline, a guide. The diary is not more important than your life 

· There seems little point limiting ILP development to simple word changes or minute alterations in terms and layout. This has been tried before. The problem seems to be at the heart of the ‘one size fits all’ theory (or ‘two sizes fit all’)

· The short/adapted ILP seemed to be more popular with the tutors at the Conference workshops, though many did not know about it and were not sure if they ‘would be allowed’ to use it anyway
· Tutors need clear guidance on the use of ILPs, whilst being given creative freedom to implement them and mediate between them and their learners
· The differentiation we emphasise in teaching and learning could be extended to ILPs, asking tutors to use them as a guide, a summary, for all the relevant information to be included in them, in an appropriate form that is useful and meaningful to their learners 
· Previously, we may have needed a more directive approach to ILPs during their introduction. Now, however, tutors generally understand what ILPs are trying to achieve and rarely disagree with the principles of ILPs. We can be confident in giving freedom to tutors to use their professional judgement, knowledge of their learners, and their creativity

· Some tutors like ILPs, even in their present form, and tutors (especially new tutors) will probably still find them a useful guide / framework
· ILP forms need not be abandoned. This will be wasteful. The message could simply be to ensure what the ILP asks for, is included

Proposals 

· Give a clear message that though ACLS needs the same quality information, tutors can mediate between ILPs and their learners, to make them learner friendly and meaningful to learners

· Invite creative adaptations and examples of good practice to make ILPs meaningful to learners – eg through action research
· Take the emphasis away from minute changes in detail that may be a red herring, taking away from the main quality t&l issues

· Help tutors with the issue of time through Curriculum Workshops and other CPD

· Help tutors with the new teaching and learning issues involved in ILPs (eg outcome/goal setting, reflection, feedback, and conveying these to learners), through Curriculum Workshops and OTLs / CPD)
· Results can be moderated and monitored through OTLs and Moderation meetings / Quality Group meetings 
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